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MODELS OF SUCCESSFUL
PROFESSIONAL DEVELOPMENT



GOALS OF THE CALIFORNIA WRITING PROJECT

At the center of every program are the goals of the
California Writing Project. These goals are to:

« improve the learning and achievement of students across the state by
improving the teaching of writing

« serve California teachers, students, schools, and districts through a
model of university/school collaboration

+ concentrate efforts where literacy is most in jeopardy
+ honor the diversity of teachers and students

+ emphasize approaches to writing and reading for English language
learners

« support teachers as they prepare students to meet state standards

+ recognize that teachers are the key to educational reform and that
experienced teachers are the best teachers of other teachers

+ identify and continually offer a range of teaching and learning strategies
so that no child will be excluded.
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CALIFORNIA WRITING PROJECT
Models of Successful Professional Development

PATHWAY PROJECT

Preparing English Language Learners for Academic Success
Pathway students outscored their control group peers in writing,
and 90 percent continued on to post-secondary institutions.

UCLA WRITING PROJECT

Improving Writing and Reading Across Disciplines

API scores increased by 52 points in Venice/Westchester
elementary schools in Los Angeles Unified School District.

BAY AREA WRITING PROJECT

Supporting Early Literacy

API scores increased by 46 points in eight elementary schools in
San Francisco Unified School District.

NORTHERN CALIFORNIA WRITING PROJECT

Improving Writing and Reading at Montague School

The number of students, grades two through four, who scored
above the fiftieth percentile in language arts increased by 118
percent in a two-year period.

SAN JOAQUIN VALLEY WRITING PROJECT

Preparing for Quarterly Writing Assessments

The number of Aynesworth Elementary School students
scoring at grade level on the Fresno Unified School District
writing assessment increased by 49 percent from the pre-test
to the fourth-quarter test.

CWP STUDY OF STUDENT GROWTH AND ACHIEVEMENT
Improving Students’ Academic Writing

Students from 24 high schools across California improved
dramatically on the University of California Systemwide

Subject A Exam.
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NAEP DATA ILLUSTRATE THE VALUE OF
CERTAIN TEACHING AND WRITING PRACTICES

Students who discuss their writing with teachers, plan ahead, write
more than one draft, and keep portfolios of their writing scored
higher than their peers on the latest national writing assessment.
Results of the 1998 National Assessment of Educational Progress
(NAEP) Report Card also demonstrated the importance of the
writing-reading connection. Students who write long answers to
questions on tests or assignments that involve reading scored high-
er than those who reported they never or hardly ever do. These
teaching and writing practices are among the practices writing
project teachers use to promote student achievement.



CALIFORNIA WRITING PROJECT
A Statewide Professional Development Network

The twenty-seven-year-old California Writing Project (CWP) is a network
of eighteen sites, nine housed on University of California campuses and
nine on California State University campuses. Every year, over 30,000
teachers participate in CWP campus, school, and district programs. These
teachers, representing all grade levels from kindergarten through universi-
ty, often teach in disciplines other than English. The project also serves
administrators, students, and parents.

The California Writing Project has a central mission: to improve student writ-
ing and learning by improving the teaching of writing. By having successful
teachers of writing teach their colleagues, CWP is able to conduct significant
numbers of programs each year, as many as 724 programs in 1999-2000.

While over 70 percent of CWP programs take place in schools and districts,
teachers are always welcome to join the project as individuals. One of the
hallmarks of the California Writing Project is ensuring access for every
interested teacher.

CWP has had a positive, long-term influence on teachers and their students, as
this booklet illustrates through sample studies, data, and excerpts of student
writing. The California Writing Project welcomes responses to this document,
visitors to its sites, and questions about its principles and programs.
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TEACHERS TEACHING TEACHERS ACROSS CALIFORNIA

Every site of the California Writing Project conducts an annual invitational
institute where experienced teachers of writing demonstrate exemplary
classroom practices, study research, and write extensively. These teachers
make up the cadre that conducts other summer and school-year programs
throughout the state, such as:

~ Summer institutes

~ Inservice workshops

~ Classroom coaching and mentoring

~ Partnerships and leadership development with schools and districts

~ Teacher research programs

~ Youth writing camps

~ California Professional Development Institutes

~ Programs for teachers of English language learners

~ Writing assessment preparation

~ Workshops focusing on standards

~ Sessions connecting writing and reading

~ Preservice and beginning teacher programs

~ Curriculum development programs



FAST FACTS ABOUT THE CALIFORNIA WRITING PROJECT

Number of sites: 18
Number of participants: 33,140
Average number of participants per site: 2,071
Number of programs: 724
Average number of programs per site: 45
Number of contact hours: 773,840
Number of teacher-leaders: 2,442
Average number of teacher-leaders per site: 153

Source: Inverness Research Associates, 1999-2000.
Eighteenth site added 2001

"AS TEACHERS, WE NEED TO CONSTANTLY
ASK, WHY AM [ TEACHING THIS? HOW
DOES THIS HELP MY STUDENTS?”

~ Rosemary Cabe, Co-director

South Coast Writing Project
University of California, Santa Barbara
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AN ILLUSTRATION OF CWP GROWTH
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PATHWAY PROJECT
Preparing English Language Learners for Academic Success

The Pathway Project, now in its fifth year, is conducted by the UC Irvine
Writing Project in collaboration with Santa Ana College. Its purpose is to
improve writing and reading achievement of English language learners in
traditionally low-performing middle and high schools in Santa Ana Unified
School District in Southern California. The district's students are 68.6 per-
cent limited English proficient and 98.5 percent ethnic minority, with 74.4
percent qualifying for free or reduced lunch.

Pathway provides ongoing writing project professional development to
forty-five sixth through twelfth grade teachers in five middle schools and
four high schools as well as to school counselors and assistant principals.
Pathway students progress as a cadre from one grade level to the next,
remaining in Pathway teachers' classrooms.

To date, all Pathway seniors have graduated from high school, and more than
90 percent have continued on to post-secondary education. Pathway stu-
dents also have had fewer absences and higher grade point averages than
their peers who did not participate in Pathway.

All Pathway Project teachers are matched with control group teachers and
both groups administer literature-based writing assessments in October and
May. Essays are coded and scored by experienced, trained readers. In the last
five years, Pathway students have made statistically significant gains in writ-
ing from fall to spring (the equivalent of one-half letter grade or more), and
every year Pathway students have gained significantly more than students in
matched, comparable non-Pathway classrooms.

COMPARISON OF WRITING ASSESSMENT GAIN
BETWEEN PATHWAY STUDENTS AND CONTROL GROUP
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UCLA WRITING PROJECT
Improving Writing and Reading Across Disciplines

The UCLA Writing Project worked in partnership with a cluster of twenty-
three elementary and middle schools in Venice/Westchester, Los Angeles
Unified School District. The purpose of the partnership was to improve
student performance in reading, writing, and critical thinking across the
disciplines. Twenty percent of the students were English language learners,
and 54 percent qualified for free or reduced lunch.

The major strategy for strengthening the practice of the 825 participating
teachers was regular interaction with a writing project coach over 180 school
days. Other interventions provided by the writing project included summer
institutes, inservice workshops, family writing programs, and professional
book clubs. The increase in Academic Performance Index (API) scores from
1999 to 2000 is noteworthy at the elementary level because the interventions
focused on helping students use reading and writing to comprehend and
learn in all content areas.

GROWTH IN API SCORES FOR VENICE/WESTCHESTER COLLABORATIVE

SCHOOLS | AVG. YEARS % OF % OF FREE/ | AVERAGE | AVERAGE GROWTH
TEACHER ELL REDUCED 1999 2000 ACHIEVED
EXPERIENCE | STUDENTS LUNCH SCORE SCORE
ELEMENTARY 12.5 32,6 64.6 597 649 52 pts
MIDDLE 13.5 16.1 68.0 555 583 28 pts

‘I WANTED TO CALL AND SHARE MY JOY
AS SOON AS | RECEIVED OUR
STANFORD 9 RESULTS. THE KIDS
DID GREAT.”

~ Sophia Kuzia, Teacher and writing project participant

Stoner Avenue School
Los Angeles Unified School District




BAY AREA WRITING PROJECT
Supporting Early Literacy

In 1999-2000, the Bay Area Writing Project (BAWP) conducted a kinder-
garten through third grade California Professional Development Institute
(CPDI) for sixty-nine teachers serving 1,500 students in eight elementary
schools in San Francisco. Over 53 percent of the students were English
language learners, and 68.3 percent qualified for free or reduced lunch. The
goal was to improve student reading and writing through a program of
professional development for teachers.

Professional development included a one-week summer institute, school-
year workshops, and on-site coaching in teachers’ classrooms. The 46-point
increase in Academic Performance Index scores from 1999 to 2000 is signif-
icant because the interventions focused on helping students use reading and
writing to comprehend and learn in all content areas.

GROWTH IN API SCORES AT EIGHT SAN FRANCISCO ELEMENTARY SCHOOLS

AVG. YEARS % OF % OF FREE/ AVERAGE AVERAGE GROWTH
TEACHER ELL REDUCED 1999 2000 ACHIEVED
EXPERIENCE STUDENTS LUNCH SCORE SCORE
9.5 53.6 68.3 615 661 46 pts

“THIS PROJECT HELPED OUR STAFF
FOCUS ON STUDENT ACHIEVEMENT. AS
FAR AS MY OWN TEACHING, I HAVE SO
MUCH INFORMATION ABOUT WHAT MY

KIDS KNOW AND WHAT [ NEED TO

TEACH NEXT.”

~ Julia Roath, Teacher and writing project participant
Robert Louis Stevenson Elementary School
San Francisco Unified School District
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LOOKING AT STUDENT PROGRESS
Writing in the First Grade
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Written by Collin in September

Collin Govan is a first-grader at Hooker Oak Elementary School in Chico
Unified School District. His teacher, Kathy Wainwright, is a leader in the
Northern California Writing Project.
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Written by Collin in January
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NORTHERN CALIFORNIA WRITING PROJECT
Improving Writing and Reading at Montague School

At Montague School in rural Siskiyou County, sixteen teachers, grades
kindergarten through eight, were provided sixty hours of inservice work-
shops, demonstration lessons, and debriefing from fall 1998 to spring 2000.
A major component of the writing project professional development was
studying student work in order to make sound teaching decisions. The pur-
pose of the program was to improve student achievement by improving the
teaching of writing and reading. Sixty percent of the students at Montague
qualify for free or reduced lunch.

The percentage of second through fourth grade students at Montague who

scored above the fiftieth percentile on the SAT 9 in reading, language arts,
and spelling rose significantly from 1998 to 2000.

SAT 9 SUMMARY — MONTAGUE SCHOOL GRADES TWO TO FOUR

PERCENTAGE OF STUDENTS SCORING
ABOVE 50TH PERCENTILE

SUBJECT SPRING SPRING PERCENT

GRADE LEVEL AREA 1998 2000 INCREASE
READING 28.0 37.6 34%
2-4 LANGUAGE ARTS 18.0 39.3 118%
SPELLING 16.3 31.0 90%
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‘I DON'T WANT MY STUDENTS TO MERELY
BE ABLE TO WRITE. I WANT THEM TO BE
GREAT WRITERS. I WANT THEM TO HAVE

FLUENCY, FORM, CORRECTNESS,
AND PIZZAZZ1"

~ Suzanne Linebarger
Teacher, Pines Elementary School, Paradise Unified School District
Inservice Director, Northern California Writing Project, CSU Chico




SAN JOAQUIN VALLEY WRITING PROJECT
Preparing for Quarterly Writing Assessments

The San Joaquin Valley Writing Project formed a partnership with
Aynesworth Elementary School in Fresno Unified School District to help the
forty-two faculty members prepare their kindergarten through sixth grade
students for the district-mandated quarterly writing assessments. The goal
was for 51 percent of students to score at grade level (four points or higher)
on the district’s six-point rubric by the end of the school year.

A year-round school, Aynesworth serves approximately 900 students: 64 per-
cent Hispanic, 16 percent Asian, 16 percent African American, and 4 percent
Caucasian. Thirty-seven percent are English language learners, and all stu-
dents qualify for free lunch.

Writing project teacher-consultants developed materials on the writing
domains (expressive, narrative, expository, and persuasive), taught teachers to
use the materials, and modeled lessons in classrooms. Teacher-consultants also
taught students how to use the rubric. Each quarter, teachers administered
writing prompts and met in grade-level groups to score each paper twice.

Teachers and students met their goal. While only 7 percent of students
scored at grade level on the pre-test, 56 percent scored at grade level on the
fourth-quarter assessment. Students’ growth each quarter is shown in the
graph below.

PERCENTAGE OF AYNESWORTH ELEMENTARY STUDENTS
SCORING AT GRADE LEVEL ON 2000-2001 QUARTERLY WRITING ASSESSMENTS
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CWP STUDY OF STUDENT GROWTH AND ACHIEVEMENT
Improving Students’ Academic Writing

Improving Students’ Academic Writing (ISAW), a CWP statewide initia-
tive, evaluated the performance of 2,010 students of fifty-three writing
project teachers from twenty-four high schools on a recognized assessment
of academic reading and writing, the University of California Systemwide
Subject A Examination. This examination, used by UC for placement,
requires students to write an analysis of a published nonfiction essay. The
goal of this project was to improve student achievement through teacher
professional development (five full days of workshops) and evaluation of
pre-/post-test results. An outside group of experienced, certified Subject A
readers evaluated students’ improvement from fall 2000 to spring 2001
across five dimensions.

More than 80 percent of students in all grades improved their scores from
pre- to post-test, and over 90 percent of all ELL students earned higher
post-test scores. In nearly all the writing dimensions measured, more than
two-thirds of eleventh and twelfth grade students earned a post-test score
of three or four on a four-point scale.

ISAW STUDENT 2001 POST-TEST PERFORMANCE — 11TH & 12TH GRADES

PERCENTAGE OF STUDENTS
SCORING 3 OR 4 ON A
4-POINT SCALE

WRITING DIMENSIONS 3 Pts 4 Pts
RESPONSE TO WRITING TOPIC 60% 17%
UNDERSTANDING AND USE

OF READING PASSAGE 55% 21%
ORGANIZATION 59% 13%
DEVELOPMENT 54% 13%

WRITTEN CONVENTIONS 41% 6%
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LOOKING AT STUDENT PROGRESS
Writing in the Twelfth Grade

These side-by-side opening paragraphs portray how twelfth-grader Reid
Lamson grows in his ability to understand and respond to an author’s posi-
tion—the reading and writing task posed by the Subject A Examination. The
paragraphs also demonstrate growth in sentence structure, mechanics, and
awareness of audience. This student’s teacher, Rochelle Ramay, has participat-
ed for two years in the CWP initiative, Improving Students’ Academic Writing.

On the October pre-test, Reid’s introductory paragraph illustrates his inabil-
ity to address the topic. His short, simple sentences convey his confusion
with the task. He also ignores his reader’s need for orientation.



On the mid-May post-test, Reid demonstrates in his opening paragraph that
he understands and can identify the author’s purpose. His sentences illus-
trate his confidence, control, and ability to weave in a quotation from the
text. He engages his reader from the outset.
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CALIFORNIA WRITING PROJECT NETWORK OF SITES

Area 3 Writing Project
Kathy Dixon, Director
CRESS Center

One Shields Avenue
University of California
Davis, CA 95616-8729
Phone: (530) 752-8394/92
Fax: (530) 752-6135
ksdixon@ucdavis.edu

Bay Area Writing Project
Carol Tateishi, Director

615 University Hall
University of California
Berkeley, CA 94720-1040
Phone: (510) 642-0971

Fax: (510) 642-4545
tateish@uclink4.berkeley.edu

Central California Writing Project
Don Rothman, Director

Oakes College Faculty Services
University of California

1156 High Street

Santa Cruz, CA 95064

Phone: (831) 459-4506

Fax: (831) 459-4979
rothman@cats.ucsc.edu

Central Los Angeles Writing Project

Carolyn Frank, Robert Land,
Directors

Charter College of Education

Division of Curriculum and
Instruction

California State University

5151 State University Drive

Los Angeles, CA 90032

Phone: (323) 343-4347

Fax: (323) 343-5458

cfrank@calstatela.edu

Carolcsula@aol.com

rland@calstatela.edu

CSULB—South Basin Writing Project
Ron Strahl, Director
English Department
California State University
1250 Bellflower Blvd.

Long Beach, CA 90840-2403
Phone: (562) 985-1696

Fax: (562) 985-1639
rstrahl@csulb.edu

Great Valley Writing Project
Carol Minner, Director
School of Education

CSU Stanislaus

801 Monte Vista Avenue
Turlock, CA 95380

Phone: (209) 667-3490

Fax: (209) 664-7062
lccrminn@aol.com

Inland Area Writing Project
John C. Briggs, Director
Department of English - 40
University of California
Riverside, CA 92521-0323
Phone: (909) 787-3666

Fax: (909) 787-3967
john.briggs@ucr.edu

Kern/Eastern Sierra Writing Project
Mary Wolfersberger, Director

School of Education

California State University

9001 Stockdale Hwy.

Bakersfield, CA 93301-4533

Phone: (661) 664-2184

Fax: (661) 664-2192
mwolfersberger@csub.edu

Northern California Writing Project
Tom Fox, Director

Department of English

California State University

Chico, CA 95929-0830

Phone: (530) 898-6462

Fax: (530) 898-6982
tafox@csuchico.edu



Redwood Writing Project
Susan Bennett, Director
House 99

Humboldt State University
Arcata, CA 95521

Phone: (707) 826-5109
Fax: (707) 826-5099
sgbl@humboldt.edu

San Diego Area Writing Project
Marcia Venegas-Garcia, Director
Teacher Education Program (TEP)
University of California, San Diego
9500 Gilman Drive, Dept. 0070

La Jolla, CA 92093-0070

Phone: (858) 534-2576

Fax: (858) 534-2462
mvenegasgarcia@ucsd.edu

San Joaquin Valley Writing Project
Gail Tompkins, Director

Literacy and Early Education
California State University

5005 North Maple Avenue

Fresno, CA 93740-8025

Phone: (559) 278-0281

Fax: (559) 437-9310
gailtom@ix.netcom.com

San José Area Writing Project

Jonathan Lovell, Charleen Delfino,
Directors

English Department

San José State University

San José, CA 95192-0090

Phone: (408) 924-4412

Fax: (408) 924-4580

jhlovell@pacbell.net

Ambro411@aol.com

San Marcos Writing Project
Laurie P. Stowell, Director
College of Education
California State University
Twin Oaks Valley Road

San Marcos, CA 92096-0001
Phone: (760) 450-4286

Fax: (760) 750-3352
Istowell@mailhost.csusm.edu

South Coast Writing Project
Sheridan Blau, Director
Graduate School of Education
University of California

Santa Barbara, CA 93106
Phone: (805) 893-4422

Fax: (805) 893-7674
blau@education.ucsb.edu
SherBlau@aol.com

UC Irvine Writing Project
Carol Booth Olson, Director

Dept. of Education, 2001 Berkeley Place

University of California
Irvine, CA 92697-5510
Phone: (949) 824-5922
Fax: (949) 824-6685
cbolson@uci.edu

UCLA Writing Project

Faye Peitzman, Director
UCLA Center X, GSE&IS
1320 Moore Hall

Los Angeles, CA 90095-1521
Phone: (310) 825-6990

Fax: (310) 206-5369
peitzman@gseis.ucla.edu

UC Merced Writing Project
Pauline Sahakian, Director
University of California
3600 M Street

Merced, CA 95348-2898
Phone: (209) 381-6545

Fax: (209) 381-6552
pauline.sahakian@ucop.edu
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CALIFORNIA WRITING PROJECT SITE LOCATIONS
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The California Writing Project is affiliated with the California Subject Matter
Projects and the National Writing Project.



CONTACT INFORMATION

CALIFORNIA WRITING PROJECT

Jayne Marlink, Interim Executive Director
University of California

2105 Bancroft Way

Berkeley, CA 94720-1042

Phone: (510) 642-7877

Fax: (510) 643-5717
www.csmp.ucop.edu/cwp/
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"SHELDON HIGH SCHOOL SCORED
7& PERCENT IN ENGLISH ON THE
CALIFORNIA HIGH SCHOOL EXIT EXAM,
WAY ABOVE THE STATE AVERAGE OF ©5
PERCENT. [ CREDIT THE TEACHERS WHO

WORKED SO HARD AND THE WRITING
PROJECT FOR HELPING THEM TEACH
MORE EFFECTIVELY.”

~ Paula Duncan, Principal
Sheldon High School
Elk Grove Unified School District, Sacramento







